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12. Using a social networking site in
Japanese class

Claire Ikumi Hitosugi, University of Hawai‘i at Manoa, USA

The Ning social networking site (SNS) was incorporated into a
college-level Japanese language class as a supplement to the

regular curriculum. SNS activities reinforced face-to-face class
activities. The use of Ning was beneficial in that it gave students

an opportunity to navigate and interact in an authentic Japanese
environment, and served as a one-stop multimedia organizer, as
well as a virtual gathering place. Ning served as a showcase for
students’ work, allowing them to learn from each other, and enabled
more engaging teacher feedback. A survey was conducted at the end
of the semester. The results showed that students found the use of
Ning enjoyable, meaningful, and authentic. However, while students
preferred to see more use of technology in the language classroom,
they were concerned with privacy issues. This study found that
while students are sensitive about privacy, SNS use was effective
and provided positive outcomes in Japanese language learning.
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CALL provides foreign language learners with rich learning environments
that were not conceivable ten years ago. As the ecology of information
systems has evolved in recent years, we have come to use digital tools
to share videos, photos, audio files, and texts both synchronously and
asynchronously. These tools have become more user-friendly, and ease of




use is a factor that has been proven to motivate users to take advantage
of the technology (Davis, 1989).

Integrating interactive Web 2.0 technology in classroom activities and
improving students’ learning outcomes have been hot topics in recent
years (Blake, 2008; Thomas, 2009). In particular, one of the hottest topics
is how to take advantage of the social networking technology (boyd &
Ellison, 2007; Harrison & Thomas, 2009; Lomicka & Lord, 2009). Worldwide,
there are more than 6oo million active users of Facebook. Salaway, Caruso,
& Nelson (2008) reported that the majority of US college students (85.2%)
have a social networking site (SNS) account, if not in Facebook then in
one of the many other SNS websites (p. 81). SNS is particularly conducive
to foreign language learning and intercultural learning (Harrison &
Thomas, 2009; McBride, 2009). If SNS is intelligently applied in language
classrooms, it should motivate students to learn the target language and
produce better learning outcomes.

However, the use of SNS in education brings concerns over the privacy
and security of students (boyd & Ellison, 2007; Griffith & Liyanage, 2008;
Thelwall, 2009). This study explored students’ perceptions of the use
of SNS, including their privacy concerns, in a Japanese language class.
Questions that motivated the study were:

4 How comfortable are students with technology use that includes SNS?

4 Do students think that the use of SNS contributes to their learning?

4 Do they enjoy the multimedia features of SNS such as sharing pic-
tures, texts, videos, and MP3s?

4 How do they feel about privacy concerns associated with SNS?

4 What do they enjoy the most and the least when SNS is used as part
of the Japanese language curriculum?

There has been a limited number of reports of SNS use in foreign lan-
guage learning (Villa, 2002; Warschauer, 2000), but none in the context of
teaching Japanese as a foreign language. In this study, the Ning website
was blended into the existing curriculum in a third-year unlver51ty
Japanese language class.

' Methodology
¥ Demography

Nineteen students of the JPN302 course at the University of Hawai'‘i
participated in the SNS project and in an end-of-the-semester survey
in Fall 2009. Their overall Japanese proficiency level was approximately
Intermediate Mid to Intermediate High on the ACTFL proficiency scale.
The average age of the students was 21.3 years old. Seventeen students
reported using a social networking site for an average of 2.3 hours per day
for personal use, but none were using Ning. The two students who were
not using SNS indicated that they felt comfortable with technology.

¥ Description of the JPN302 course
JPN302 is designed for students who have successfully completed five

semesters of basic Japanese language study. All four skills were addressed
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in JPN302. The class met four times a week for 5o minutes per session for
15 weeks. The required textbook was An Integrated Approach to Intermediate
Japanese (Miura & McGloin, 1994). In this JPN302 course, 20% of the course
grade was assigned to homework and participation that included the
activities in Ning.

¥ How Ning was integrated into JPN302

Ning.com is an SNS platform that allows users to create their own
custom social networks. Because of its strict content policy and the
absence of third party advertisement, many educators have found

Ning well suited to classroom use (Holcomb, Brady, & Smith, 2010). The

JPN302 Ning website was created by the instructor prior to the project,

and only the students and the instructor could access the site. The class

website was introduced to students in the third week of the 15-week
semester. An email invitation was sent to students and prompted them
to register themselves for the Ning website. The language option was

set in Japanese. Students had to read the instructions in Japanese and

navigate a Japanese language web environment in order to complete their

Ning activities. When Ning was introduced into the course, two online

Japanese language resources were also introduced to students: Breen’s

website from Monash University <www.csse.monash.edu.au/~jwb/

cgi-bin/wwwjdic.cgi? 1C> and Google Translate <translate.google.com>.

Breen'’s website provides a glossary of Japanese words as well as a kanji

dictionary and an example search. The Ning activities were closely tied

to face-to-face (f2f) classroom activities. All required Ning activities were
part of either the homework or the final oral presentation write-up. In
addition, extra credit was given for optional assignments that required
uploading their work to the Ning website.

Ning was used in conjunction with the following f2f classroom
activities:

4 Essay writing: The students posted their revised compositions. They
were required to submit two essays from pre-selected topics (first the
students submitted a hand-written draft, and then posted the revised
version on Ning, incorporating the comments by the instructor).

4 Cultural study: The students posted their reactions to the MIT
Visualizing Cultures “Black Ships and Samurai: Facing West, Facing
East” website <ocw.mit.edu/ansy8y0/21f/21f.027/black_ships_and_
samurai/bss_essayo1.html>.

4 J-E translation: The students posted the J-E translation of text from
the textbook in assigned groups.

4 Midterm oral project: The instructor posted video clips of model small
talks for the preparation of the midterm oral test.

4 Final oral project: Ning served as a collaboration/communication plat-
form for both students and the instructor through drafting stages.

4 Extra credit activities: The students posted an MP3 file of their mid-
term oral exam and posted their final oral project PowerPoint slides.

Ning also served as a resource repository for videos and website links,

a blogging space where the instructor could share comments and
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information, and a virtual meeting place for students to interact and
share pictures.

Primarily, the Ning site served as a media resource repository for the
class activities. In addition to the videos of the model small talks, the
instructor posted several YouTube videos on Japanese weddings and the
Japanese train systems, as well as an MP3 file narrating the tragic story of
T6jin Okichi as supplementary materials to the history unit. The instruc-
tor also blogged about her thoughts on Japanese culture. Ning augmented
the university’s official courseware, Laulima, the Sakai-based course
management system. Laulima was not robust enough to offer the desired
multimedia interactivity.

Students were free to post any multimedia appropriate for Japanese
class. They voluntarily posted YouTube video clips related to traditional
and popular Japanese culture. They also uploaded their own photos from
trips to Japan. Several students shared a total of 89 pictures ranging from
shots of a ramen bowl and a bathtub to shots of old temples, shrines, and
the famous Snow Festival in Sapporo. The instructor alone would have
difficulty providing students with these culturally rich materials. This
demonstrated the power of the Internet’s collective intelligence (Levy, 1999;
Richardson, 2006) on a small scale. These pictures were helpful in gen-
erating conversations among students and the instructor in face-to-face
classroom activities; a student who was usually shy in class seemed to
enjoy answering questions from other classmates regarding the posted
pictures. These videos, audio files, and authentic communication created
a sense of a learning community and enhanced students’ motivation and
to learn about Japanese culture and language.

¥ Survey instrument

A survey was developed and administered to students at the end of
the semester. Fifteen 7-point Likert scale questions and three free re-
sponse questions asked about students’ perceptions of the use of the SNS
and technology in the Japanese class (see Appendix A). The survey also
included questions on gender, age, and the number of hours students
spend on their personal SNS per day. In order to ascertain the validity
of the survey instrument, factor analyses, and reliability tests were con-
ducted. The principal component analysis and the subsequent maximum
likelihood factor analysis identified three distinctive components which
were separately and strongly loaded on the respective factor ata higher
value of .60 coefficient in a pattern matrix (see Table 1). Three constructs
represent an overall positive learning affect derived from the use of
the SNS: SNS learning enjoyment, meaningfulness, and authenticity.
Therefore, these 15 survey questions measured seven constructs relevant
to SNS use in the Japanese language class - enjoyment, meaningfulness,
authenticity, technology preference in language class, SNS preference
in Japanese language class, privacy concerns, and students’ technology
self-efficacy.

Table 1. Factor analysis: Three constructs of SNS positive learning affect
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Pattern Matrix (a) Factor

I 2 3
SNS Enjoyment enjoyed_1 6r . .56 -.15
activePart_6 77 -.02 19
SNS Meaningfulness improveJPN_g .22 Jr. . -14
meaningful 9 .04 83 - 2
perfect_12 .26 60 16
SNS Authenticity relevant_y .17 -.14 .87
real comm_8 -.19 .56 .60

Extraction Method: Maximum Likelihood.
Rotation Method: Promax with Kaiser Normalization.
a) Rotation converged in 15 iterations.

The reliability test on survey questions showed a strong value. The
Cronbach'’s alpha for each construct, which comprised several pertinent
survey questions, was above .78. These high alpha values indicate that
the survey instrument reliably measures what it is meant to measure,
and that the survey questions are appropriate for this study.

Results and discussion

The results of the survey revealed that students are tech-savvy and
enjoy SNS use in class, but are concerned about privacy issues associated
with SNS. Table 2 shows the descriptive statistics for seven constructs
measured by respective survey questions.

Table 2. Descriptive statistics by seven constructs

Construct (Pertinent N Minimum Maximum Mean Standard Variance
survey question #s) deviation
V1_SNS Enjoyment

(Q#s 1, 6) 19 I 6.5 4.61 1.53 2.35
V2_SNS

Meaningfulness

(Q#s 5,9,12) 18 1.7 6.3 4.07 1.45 2.11
V3_SNS Authenticity

(Q#s 7,8) 19 3 7 4.61 1.16 1.35
V4_More Tech in JPN

class

(Q# 11) 19 2 7 4.79 1.32 1.73
V5_More SNS in JPN

class

(Q#10) 19 I 6 3.89 1.45 2.10
V6_SNS Privacy

Concerns

(Q#s 2,3,4) 19 2 7 4.51 1.70 2.91
V7_Tech

Self-Efficacy

(Q#s 13,14,15) 19 I 7 5.81 1.23 1.51

The questions on technology self-efficacy had the highest mean (5.81)
among the seven constructs. Self-efficacy is an often-used psychological
construct in the prediction of a behavior (Bandura, 1977; Luszczynska &
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Schwarzer, 2005), and it is the belief that one is capable of accomplishing
something successfully. Technology self-efficacy concerns students’ own
perception of how well they would learn new technology and would
successfully use it. If students feel more comfortable with technology in
general, they will be more likely to adopt a new technology such as SNS.
In this study, technology self-efficacy is positively correlated with the
SNS positive affect, enjoyment (.46 at p < .0s5), and the desire to use more
technology in the classroom (.60 at p < .01) (see Table 3). The next highest
mean score was Question #11, which asked whether students would like
to see more technology use in Japanese courses (4.79). The responses
on “technology self-efficacy” and “preference for more technology in
class” questions reflect how comfortable students feel around technology.
Teachers’ concerns over how students would react to the introduction of
new technology in the classroom might no longer be an issue.

The mean scores of the three SNS positive learning affect constructs
- enjoyment, meaningfulness, and authenticity - were 4.61, 4.07, and 4.61
respectively. Students identified the use of Ning as “very relevant to class
activities and language learning” (Q7, 5.05) and provided an opportunity
for real communication (Q8, 4.16) (see Appendix B). They enjoyed the use
of Ning (Qz, 4.58), actively participated (Q§, 4.63), and found SNS activities
meaningful (Qg, 4.21). Students positively regarded the use of the SNS
that provided authentic, meaningful, and enjoyable language learning
environments. Furthermore, when students found the use of SNS more
meaningful, more authentic, and wished to see more technology use
in class, their desire to see SNS in other Japanese classes significantly
increased (.48, .49, and .52, respectively, all at p < .05) (see Table 3).

Table 3. Correlation matrix of seven constructs on use of Ning

Construct Vi Va2 V3 Vg Vs V6 \'%/

V1_SNS Enjoyment 1.00

V2_SNS Meaningful 79(™)  1.00
.00

V3_SNS Authenticity 53()  .74(") 1.00
.02 .00

V4_More Tech in JPN class  .66(") .66(") .44 1.00
.00 .00 .06

V5_More SNS in JPN class .36 48(")  .49() .52(") 1.00
.14 .04 .04 .02

V6_SNS Privacy Concerns -.30 -.07 -.23 -.09 -.32 1.00
.22 .79 .33 .73 .18

Vy_Tech Self-Efficacy 46(%) .31 -.15 .6o(*™) .10 .01 1.00

.05 .22 .53 .01 .68 .95

* Correlation is significant at the o0.05 level (2-tailed).
* Correlation is significant at the o.01 level (2-tailed).

However, among all 15 questions, the mean for Question #10, “I would
like to see other Japanese classes use a social website like Ning,” was
the lowest at 3.89. Students did not desire to see SNS use in another
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Japanese class. This is an interesting contrast to the positive results of
their responses on SNS learning affects. Students’ seemingly paradoxi-
cal cautious attitudes can be attributed to their privacy and security
concerns. The mean score of the SNS Privacy Concerns construct was
4.51, which indicates that privacy concerns were important to students.
In addition, the students rejected the notion of making the website public
(Q3. 4.84). These results demonstrate their sensitive attitudes toward the
use of SNS as part of class activities. These results underscore the fact
that students differentiated SNS use from technology use in general. Both
male and female students responded similarly to the survey questions,
and no statistical gender differences were found in the analysis. Thus,
though SNS affords the potential for authentic social networking and
communication with native speakers in the target, SNS should be used

as a social network site rather than as a social networking site - the former

is primarily for communication among people who are already a part of
an established social network, whereas the latter implies the initiation of
communication between strangers (boyd & Ellison, 2007), and the class
website should not be made public.

¥ Free-response questions

Along with the Likert-scale questions, three free-response questions
asked what the students enjoyed most (Q16) and least (Q1y), and whether
they had any other comments (Q18). There were 15 comments for both
Q16 and Q17, and 10 comments for Q18. The responses to Q16, “the most
enjoyed,” were divided into six categories according to the content of the
responses (see Table 4). The most common categories were centered on
being able to see others’ work (n=9) and sharing one’s own work (n=4).
These two categories cover 69% of all pieces of information they provided
in Q16 (see Figure 1). Three students commented that the activities in
Ning improved their Japanese skills in kanji use and typing Japanese texts,
and reinforced the forms corrected by the instructor.

Table 4. Six categories of Q16 responses (15 entries, 19 pieces of information)

1. See others’ work: read others’ work, opinions, experience, photos, and give
feedback (n=9)

2. Sharing own work: enjoyed sharing my own work, photos, and ideas (n=4)

3. Improved skills: taught me some kanji otherwise never looked up, reinforced
the corrections the instructor made, learning typing in Japanese (n=3)

Video: The abacus videos (n=1)

v p

As working board: corrections on final presentation were very helpful (n=r1)
6. Ease of access: ease of access (n=1)

Also, one student mentioned that s/he liked how Ning was used in de-
veloping a final oral project. Students posted their drafts in Ning's forum,
where the instructor gave feedback. As students could submit and revise
the draft as many times as they wished at any time before the deadline
or until it received an okay from the instructor, it was an ideal work space
for both the students and the instructor. Ning afforded the instructor

A Hitosugi



more timely and efficient feedback. As a result, the students’ final prod-
ucts were much richer and more developed, and the delivery in Japanese
was done more proficiently. Later, students shared their PowerPoint slides
and the audio files on Ning for extra credit.

O

u See others' work (9)

# Sharing own work (4)

s Improved skills (3)

= Video (1)

= As working board (1)
Ease of access (1)

Figure 1. The Breakdown of Q16 Responses

In answering Q17 regarding the students’ least-enjoyed Ning experience,
four students listed Ning website design issues, including a difficult two-
step log-in process. Three students indicated the use of Ning to be not so
helpful. They mentioned that they did not know “how it would help” their
Japanese skills nor did they think it was “relevant to the exam.” Three
others responded with “none” to the question of what they enjoyed least
about Ning. In response to Q18, which asked for other comments, one
student suggested that participation in Ning should be part of the grade,
and to have a Ning tutorial session when it was introduced.

Though students encountered some navigation issues unique to the
Ning web site, Ning provided all the features that current SNS technolo-
gies offered, including the ability to upload video and audio files. This
feature allowed the instructor and students to create and directly upload
their own audio and video files: Ning provided a multimedia communica-
tion platform to the existing class.

Conclusion

Ning successfully augmented the face-to-face classroom activities
within the existing curricular framework. Primarily, Ning served as a one-
stop multimedia organizer and showcased texts, pictures, video clips, and
audio files uploaded by students and the instructor. It also served as a
social space where students and the instructor could virtually gather and
informally share thoughts and digital artifacts not necessarily directly
related to class assignments. Students enjoyed sharing their work and
learned from each other. Students found SNS use enjoyable, meaningful,
relevant and afforded authentic communication. The results were more
engaging timely feedback leading to better outcomes on their learning.
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This study also confirmed that students are tech-savvy and comfort-
able with technology. They demonstrated high technology self-efficacy,
and a desire to have more technology use in the Japanese language
classroom. Yet students differentiated SNS from general technology use.
They were concerned with privacy and security issues associated with
SNS. Thus, SNS is best used as a social network site with an already
known group of people. This study is the first documented case of SNS
use in teaching Japanese language, and a testimony that while students
are sensitive to privacy issues, a SNS website can be positively and eas-
ily integrated into a conventional face-to-face classroom for effective
outcomes.
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'Appendix A: Survey questions

¥ The use of Japanese language social networking site
questionnaire
We have used Ning.com as part of the class activities. I would like to

have your brief input on the use of Ning in this class. Thank you for your
time.

10

Strongly disagree=1, disagree=2, disagree somewhat=3,
neither disagree nor agree =4, agree somewhat=5, agree= 6,
strongly agree=7

Overall I enjoyed the use of Ning for this class very much.

The Ning class site was closed to the general public on the web, but
we should make it public, so that the world can see what we are doing
in class.

We should keep our class Ning site private. The access should be
limited only to our class.

I am concerned with privacy and security issues if the class Ning site
were made a public social networking site.

I think that the use of Ning helped to improve my Japanese skills.

I actively participated in the activities on Ning as the instructor
prompted.

I thought the use of Ning was very relevant to our class activities and
language learning.

I enjoyed the Ning activities because I could use the language in an
authentic context and I could use Japanese for real communication.
Even though Ning activities gave us extra work, I found it very
meaningful.

1 would like to see other Japanese classes use a social website like
Ning.
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II
I2

13
14

15

16

17
18

I would like to see more technology use in Japanese courses.

How Ning was used in this class was just perfect and I enjoyed it very
much.

I am good at technology in general.

I can learn new technology easily and feel comfortable around digital
technology and the Internet.

I do not like technology. It inconveniences me. I cannot learn new
technology easily.

Free Questions

What did you enjoy most in the Ning activities for this class?

What did you enjoy least in the Ning activities for this class?

Do you have any other comments in terms of Ning use for Japanese
language class?

Demographic Information

Please circle: I am a male / female.

My age is

I'use a social network site such as Facebook, Myspace, or Linkedin in

my personal life. Yes / No

If you answered yes to the above question, how many hours do you

spend a day on your social network site? hours per day

Thank you so much for your time and your cooperation.
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'Appendix B: Descriptive statistics for each survey

question (N=19)

Construct Survey question N Min. Max. Mean SD  Variance
Age for all 19 18 25 21.3 1.91 3.65
subjects
Age for male 12 19 25 21.2 1.80 3.24
Age for female 7 18 25 21.4 2.23  4.95

Hours per day on 19 o 11 2.29 2.94 8.64
personal SNS

Vi_Enjoy enjoyed_1 19 I 4.58 1.30 1.70

V1_Enjoy active 19 I 4.63 1.95 3.80
participate_6

V2_Meaningful improve JPN_g 19 I 7 4.00 1.70 2.89

V2_Meaningful meaningful_g 19 2 7 4.21 1.55 2.40

V2_Meaningful perfect_12 18 1 6 4.17 1.42 2.03

V3_Authentic relevant_y 19 4 7 5.05 .91 .83

V3_Authentic real comm_8 19 1 7 4.16 1.57 2.47

V4_More Tech more tech_11 19 2 7 4.79 1.32 1.73

Vs5_More SNS more SNS_10 19 1 6 3.89 1.45 2.I10

V6_SNS Privacy  make SNS 19 I 7 4.53 2.06 4.26
public_2R

V6_SNS Privacy  keep SNS 19 I 7 4.84 2.03 4.14
private_3

V6_SNS Privacy  SNS privacy 19 2 7 4.16 1.61  2.58
concern_4

Vy_Tech Efficacy good tech_13 19 1 7 5.37 1.26 1.58

Vy_Tech Efficacy tech comfort_14 19 1 7 5.79 1.27 1.62

Vy_Tech Efficacy not like tech_15R 19 1 7 6.26 1.37 1.87

Note. _# indicates the survey question number. R indicates reverse coded question.

* indicates there was a missing response.
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